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	“Staff ensure that pupils have strategies to manage their emotions and behaviour well. The skilled pastoral team provides sensitive additional support to those who need it. Pupils have trusted adults they know will address any concerns they have. This helps them feel safe.”




“Pupils respond well to the school’s rewards system. They enjoy earning rewards points for their positive behaviour and effort in lessons. This helps them to behave well.”


“The school checks on pupils’ behaviour and absence carefully. Staff identify trends and patterns quickly. This helps them to offer families appropriate support to improve pupils’ conduct and reduce absence over time.”



St. Anthony’s School Ofsted, May 2025
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1. Rationale and Ethos
This Policy reflects our commitment to supporting our pupils with Social, Emotional and Mental Health (SEMH) difficulties through a nurturing, relational and trauma‑informed approach. Our ethos is rooted in the principles of Nurture and the Thrive Approach, recognising that behaviour is a form of communication and that children and young people develop emotionally at different rates.
We believe that: - 
· All behaviour is communication and may reflect unmet emotional, developmental or sensory needs. 
· Pupils learn best when they feel safe, respected, understood and valued. 
· Strong, trusting relationships are central to engagement, progress and positive behaviour. 
· Emotional regulation is a prerequisite for learning; therefore, adults have a responsibility to provide calm, predictable and supportive environments.
This policy supports the school’s commitment to promoting positive behaviour, emotional wellbeing, safeguarding and inclusion, in line with Ofsted’s expectations for behaviour and attitudes.


[bookmark: aims-of-the-policy]2. Aims of the Policy
The aims of this policy are to: - 
· Promote a calm, safe and purposeful learning environment for all pupils. 
· Support pupils to develop self‑regulation, emotional literacy and social understanding. 
· Reduce incidents of dysregulation through proactive and preventative practice.
· Ensure behaviour is managed consistently, fairly and compassionately across the 7–16 age range. 
· Ensure responses to behaviour are therapeutic, restorative and educational, rather than punitive. 
· Meet statutory requirements and align with current national guidance.


[bookmark: Xdefe36939f9af37fb73352020b48d69849d8a09]3. Understanding Behaviour 
In line with the Thrive Approach, behaviour is understood in the context of pupils’:
· Developmental strand (which may differ from chronological age) 
· Attachment experiences 
· Adverse childhood experiences and trauma 
· Stress responses (fight, flight, freeze, fawn) 
· Ability to regulate emotions and behaviour
Thrive assessments, observations and professional judgement are used to identify individual needs and inform appropriate strategies for support. Behaviour is therefore addressed through teaching missing skills, relationship‑based support and emotional development, rather than sanctions alone.
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4. Creating a Nurturing and Structured Environment
The school provides a learning environment that supports emotional safety and regulation, in line with Ofsted’s focus on high expectations, consistency and routines. This includes: - 
· Clear, age‑appropriate routines and boundaries 
· Visual supports and structured timetables 
· Predictable transitions, with additional support for older pupils where needed 
· Calm spaces and access to regulation and sensory resources 
· High levels of adult support and supervision
All staff model respectful communication, emotional regulation and positive relationships. Staff maintain a curious, reflective approach, asking “What is this behaviour telling us?” and “What does this pupil need to succeed?”


[bookmark: X3a83540448e94d13214ac9ea67bd5b133666b37]5. Expectations and Positive Behaviour Support
Expectations for behaviour are: - 
· Clear, consistent and developmentally appropriate for pupils aged 7–16 
· Explicitly taught, modelled and reinforced 
· Understood as skills to be learned over time
Positive behaviour is promoted through: -
· Explicit teaching of emotional literacy, social skills and coping strategies 
· Consistent language around feelings, choices and consequences 
· Recognition of effort, progress and successful regulation 
· Relational praise that supports self‑esteem and intrinsic motivation
The school avoids approaches that rely on humiliation, public shaming or competitive reward systems, recognising that these can increase anxiety and dysregulation for pupils with SEMH needs.
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Responses to challenging behaviour are always proportionate, consistent and focused on safety, de‑escalation and learning, in line with Ofsted expectations.
Staff use the aspects of Thrive PACE to build safe, trusting relationships with children by validating their feelings without judgment, to reduce anxiety and improve behaviour.

Playfulness: Light-hearted, non-judgmental tone to signal safety, such as using a "story-telling" voice.
Acceptance: Validating the internal experiences and emotions, even if behaviour is challenging.
Curiosity: Wondering about the reasons behind a child's actions rather than just reacting.
Empathy: Connecting with their emotional state, showing you understand and are alongside them

In moments of crisis, staff use the four Vital Relational Functions (VRFs) to manage the child’s emotional state, reduce anxiety and support regulation. 
Attune (Catch & Match): Showing you are alert to the child’s emotional state by matching their intensity, pitch, and body language to show you understand
Validate: Acknowledging the child’s feelings and letting them know it is okay to feel that way, helping them understand their emotions
Containment: Demonstrating that you can bear their intense emotions, making the experience manageable, and building trust.
Regulate (Soothe & Calm): Helping to calm and soothe the child's distress to bring them back to a state of emotional regulation.
[bookmark: in-the-moment]
In the Moment
· Adults remain calm, regulated and emotionally available
· Language is clear, minimal and non‑confrontational
· Safety is prioritised for all pupils and staff
· Co‑regulation is offered through presence, reassurance and structure
· Demands may be reduced or adapted where appropriate
[bookmark: after-the-incident]After the Incident
· Pupils are given time and space to return to a regulated state
· Restorative and reflective conversations take place when the pupil is ready
· Triggers, feelings and alternative strategies are explored
· Relationships are repaired and trust is rebuilt
Any consequences are restorative, logical and proportionate, supporting pupils to understand impact, repair harm and develop more appropriate strategies for the future.


7. The Relate, Rupture, Repair Cycle
The Thrive Relate-Rupture-Repair cycle is an evidence-based model of three phases for building secure, trusting relationships between adults and children by acknowledging that conflict is inevitable but mendable. It involves maintaining positive connections (Relate), experiencing disconnections or misunderstandings (Rupture), and actively restoring emotional safety through apology and empathy (Repair), which builds resilience in children. 

The Three Phases of the Cycle
Relate (Connection): This phase is about maintaining a positive, attuned relationship, building a "bridge" of safety. Adults focus on meeting the child's needs, monitoring their own emotional state, and establishing a secure base.
Rupture (Disconnection): Misunderstandings, emotional outbursts, or setbacks in the relationship are inevitable. This phase represents a break in the connection, where trust may be temporarily shaken, which is a normal part of any human relationship.
Repair (Reconnection): The essential phase of correcting the disattunement. Adults validate the child's feelings, offer empathy, and apologize if necessary to restore safety. This reinforces resilience and teaches children that difficulties can be resolved. 

Key Principles of the Cycle
It's Normal: Ruptures are not failures but opportunities for growth, similar to how muscles need micro-tears (ruptures) to grow stronger through rest and repair.
Adult Regulation: The adult must stay regulated to help the child, modeling emotional maturity.
Neuroscience-Based: Rooted in attachment theory, this approach helps children feel safe, valued, and emotionally resilient, reducing the likelihood of behavioural issues.
Trust Building: Successfully repairing a rupture creates more trust than if the rupture had never occurred, as it proves the relationship can survive challenges


8. Suspensions 
The school recognises that suspensions can be particularly challenging for pupils with SEMH needs and may increase feelings of rejection, anxiety and dysregulation. As such, they are used only as a last resort, when all reasonable strategies and support have been exhausted, or when a serious incident requires it to ensure the safety of the pupil or others.
Any decision to suspend is: - 
· Lawful, fair and proportionate 
· In line with Behaviour in Schools (DfE) guidance 
· Considered within the context of the pupil’s SEMH needs, developmental stage and individual circumstances
Before a suspension is considered, the school will explore: -
· Additional or adapted support strategies 
· Adjustments to provision, timetable or environment 
· Multi-agency involvement where appropriate
Where a suspension does occur, the school will: - 
· Maintain a supportive, respectful approach with the pupil and family 
· Ensure safeguarding responsibilities are upheld 
· Use reintegration meetings to repair relationships, reduce anxiety and support a successful return to school 
· Review practice to identify learning and preventative strategies
Suspensions are not viewed as punishments, but as part of a wider safeguarding and support process.
[bookmark: X1a2d0f79ae1a95d356555a6120417f8fd177d24]

9. Use of Reasonable Force and Physical Intervention
Physical intervention is used only as a last resort, to prevent injury or harm, prevent damage to property and to maintain good order. It is only used when all other strategies have been exhausted. This is in line with: -
· Use of Reasonable Force in Schools (DfE) 2026
· Education and Inspections Act 2006
All physical interventions: - 
· Are carried out by trained staff using approved techniques 
· Are proportionate and last for the shortest time necessary 
· Are recorded and reported in line with school procedures 
· Are reviewed to identify triggers and preventative strategies
[bookmark: X89b48bc67a55c94d9e2c441f5283c8e8a21df45]
10. Individual Behaviour and Support Planning
Some pupils require additional or personalised support. This may include: -
· Personalised Learning Plans (may include reduced timetable)
· Thrive‑based targets and interventions 
· Pastoral interventions
· Risk assessments 
· Multi‑agency involvement where appropriate
All plans are reviewed regularly and adapted as pupils develop.


[bookmark: partnership-with-parents-and-carers]11. Partnership with Parents and Carers
The school works in close partnership with parents and carers, recognising their vital role in supporting pupils’ behaviour and wellbeing. This includes: 
· Open, honest and respectful communication 
· Sharing strategies, progress and concerns 
· Working collaboratively to ensure consistency and support


[bookmark: staff-training-support-and-wellbeing]12. Staff Training, Support and Wellbeing
Supporting pupils with SEMH needs requires skilled, reflective practice. The school is committed to: - 
· Regular training in safeguarding, behaviour, SEMH and trauma‑informed approaches 
· Thrive training 
· Opportunities for reflection and professional dialogue 
· Supporting staff wellbeing and resilience
A supported and regulated staff team is essential for maintaining positive behaviour and emotional safety.
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[bookmark: X1d73573169e93c5e19af989889721dc8586b9b6]13. Safeguarding, Legal Framework and Ofsted Alignment
This policy aligns with statutory guidance, including: - 
· Behaviour in Schools (DfE) 
· Keeping Children Safe in Education (DfE) 
· Special Educational Needs and Disability Code of Practice 
· Equality Act 2010
The school ensures that behaviour management supports safeguarding, inclusion and pupils’ readiness to learn, in line with Ofsted’s inspection framework.
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14. Monitoring and Review
This policy is monitored by senior leaders and governors and reviewed annually, or sooner if required, to ensure it remains effective, compliant and reflective of best practice.



This policy reflects our belief that all pupils can thrive when they are understood, supported and nurtured within a structured and aspirational environment.




Appendix 1 - Child friendly version
Getting it Right Together
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1.

Welcome! Our school is a safe, caring place where everyone can learn and grow. We know that sometimes your feelings can be big, and that’s okay. We are here to help you understand your feelings, make friends, and learn how to handle challenges.

We believe:
Everyone’s feelings are important.
It’s okay to make mistakes – we can learn from them.
Being kind and respectful helps everyone feel safe.
Adults are here to help you stay calm and happy so you can learn.
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2. 

We want everyone to:
Be safe and look after yourself and others.
Be kind and respectful.
Try your best and ask for help when you need it.
Listen to others and follow instructions.
We understand that some days are harder than others. That’s why we all work together to support each other.
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3. 

Sometimes, your feelings might make it hard to behave how you want. 
We will:
Help you notice your feelings.
Teach ways to calm down if you are upset.
Give you time and space to think when you are having big feelings.
Work with you to find better ways to deal with problems.
Adults at school will always try to help you understand what happened and how to make it better.
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4. 


We notice and celebrate:
Being kind and helpful.
Listening and following instructions.
Trying new things.
Staying calm when things are tricky.
Rewards might include praise, recognition, or extra opportunities to do things you enjoy.
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5. 

If you make a mistake or hurt someone, we will:
Help you calm down first.
Talk about what happened when you are ready.
Think together about how to make it better.
Make a plan so it doesn’t happen again.
We never want anyone to feel scared or shamed. We are here to help you learn from mistakes.
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6. 


Sometimes, we might need to give you a short time away from a lesson or activity to calm down. This is not a punishment – it is to help you feel safe and ready to return.
If a serious incident happens, there may be a suspension. We try not to use them but if we do it is always done to keep you and others safe. We will always talk with you and your family and help you come back to school safely.
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7. 


Your family and school work together to help you:
Learn new skills
Understand your feelings
Solve problems
We will keep your family updated and involved in plans that help you.
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8. 


All staff at school are here to help you feel safe, supported, and ready to learn. 
You also have a role:
Listen to adults and friends.
Follow school rules.
Share your feelings and ask for help.
Try to make good choices, even when it’s hard.
Remember: our school is a place to learn, be kind, and feel safe. Everyone has a part in making our school a happy place for all.





Appendix 2 : Anti-Bullying Statement

We define bullying as the repetitive, intentional hurting of one person or group by another, where there is an imbalance of power (e.g.age, size, gender, numbers, cognitive ability)

Ethos & Statement of Intent 
At St. Anthony’s, we believe that every child has the right to feel safe, valued, and emotionally secure. Our commitment to nurture and the Thrive approach means we view all behaviour as a form of communication. We recognise that bullying behaviour often stems from unmet emotional needs or a lack of regulation, and we are committed to addressing these root causes through relational safety and connection.

Our Approach to Bullying
While we maintain a firm stance that bullying behaviour is unacceptable, our response is rooted in restorative practice. 
We aim to:
Prioritise Regulation: Ensure both the victim and the person displaying bullying behaviour are emotionally regulated and feel safe before any intervention begins.
Model Positive Relationships: Use our staff as "co-regulators" to model empathy, respect, and healthy boundaries.
Targeted Support: Use Thrive assessments and the PSHE curriculum to build the social and emotional skills necessary to prevent bullying from occurring.
Restorative Repair: Focus on "making things right" through facilitated conversations that build empathy and repair the "rupture" in the relationship.

Everyone’s responsibility
We all (staff, pupils, parents) share the responsibility to maintain the culture of belonging where bullying is not an acceptable part of life at St. Anthony’s. Staff, pupils, and parents work in partnership to ensure incidents are recorded promptly and dealt with sensitively, ensuring that safeguarding remains our paramount concern. 

Relational conflict
At St. Anthony’s, young people are managing a range of past experiences and special educational needs, the majority of children have difficulty with social communiation skills.  It is therefore important to clearly distinguish between "relational conflict" (one-off arguments) and "bullying" to ensure appropriate support is given. In relational conflict, both parties have relatively equal power and status. Unlike bullying, it is typically a normal—though sometimes distressing—part of growing up and learning to navigate social boundaries. 


A Comparison of Relational Conflict and Bullying
	Feature
	Relational Conflict (A "Falling Out")
	Bullying (Intentional Harm)

	Power Balance
	Equal Power: Between friends or peers of similar social/emotional standing.
	Imbalance of Power: One person uses strength, status, or numbers to control another.

	Frequency
	Occasional: Usually a one-off incident or a specific disagreement.
	Repetitive: Happens "Several Times On Purpose" (S.T.O.P).

	Intent
	Spontaneous: Often an accidental result of poor regulation or a clash of views.
	Deliberate: The specific goal is to upset, exclude, or hurt the other person.

	Emotional State
	Mutual Upset: Both parties are usually distressed and reactive.
	One-Sided: The target is distressed; the initiator may feel powerful or indifferent.

	Remorse
	Present: Once regulated, the child often feels sorry or wants to fix the friendship.
	Absent/Low: The initiator may blame the victim or justify their actions.

	Resolution
	Restorative: Can usually be resolved through mediation and "making it right."
	Safeguarding: Requires adult intervention, protection, and a formal plan.



In relation to the Thrive principles, we believe: 
Conflict is a "Learning Opportunity": We view conflict as a "rupture" that provides a chance to teach repair skills. It is a moment to practice co-regulation and empathy.
Bullying is a "Safety Concern": While we still look at the "why" behind bullying (using Thrive to see the unmet need), the priority shifts immediately to the physical and emotional safety of the target.
The "Grey Area": For pupils with SEMH needs, a "conflict" can look aggressive if they are in a "Fight" stress response. We look at the intent and the pattern to decide if it has crossed the line into bullying.

If a pupil’s SEMH needs (e.g., trauma response or neurodiversity) are the primary driver of the behaviour, we still label the impact as bullying to protect the victim, but the consequence must be a therapeutic intervention rather than a purely punitive one. We "relate and regulate" before we "reason and repair."




Appendix 3:  Parent Guide - How We Support Your Child

At St. Anthony’s, we use the Thrive Approach to ensure every child feels safe and understood. When a social "mishap" or incident occurs, we follow these steps to make things right.

Step 1: Feeling Safe & Calm First
We don’t rush to "find out what happened" while a child is upset.
Our Action: We use co-regulation (sitting with the child, using calming techniques) to help them return to a "baseline" where they feel safe and can think clearly.

Step 2: Understanding the Situation
Once everyone is calm, we look at the "Three P's" to decide the best way to help:
Power: Was it a clash between equals, or did one person have an unfair advantage?
Persistence: Is this a one-off "falling out" or a repeated pattern?
Purpose: Was it an impulsive mistake (regulation) or a deliberate attempt to hurt?

Step 3: The Support Pathway
	If it is "Relational Conflict"
	If it is "Bullying"

	A "Rupture" in a friendship.
	A breach of safety and well-being.

	What we do: We use Restorative Repair. We help the children hear each other’s feelings and find a way to "make it right."
	What we do: We take immediate steps to protect the target. We create a formal plan to ensure they feel safe at school.

	The Goal: To teach your child how to navigate disagreements and build stronger social skills.
	The Goal: To stop the behaviour immediately and provide 1:1 Thrive support to the initiator to understand the "why" behind their actions.



Step 4: Keeping You Informed
Communication: We will always talk to you about the pathway we have chosen and why.
Checking In: We don't just "fix it" once; we check in over the following weeks to ensure your child still feels happy and secure.

Why we do it this way:
In an SEMH school, we know that children are still learning how to manage big emotions. By distinguishing between conflict (a learning moment) and bullying (a safety moment), we ensure every child gets the specific type of help they need to thrive.









Appendix 4 Parent’s Guide to Our Language: The Nurture & Thrive Glossary

In our school, we use specific terms to describe how we support your child’s social and emotional growth. Here is a quick guide to what these words mean for you and your child.

1. The Thrive Approach
A way of working that uses the latest research in neuroscience and child development to help us understand children's behaviour. It focuses on building secure relationships so children feel safe enough to learn.

2. Co-Regulation
When a child is overwhelmed by big feelings (anger, sadness, or anxiety), they often can’t calm themselves down alone. Co-regulation is when a trusted adult stays calm and uses their presence, voice, and breathing to help the child "borrow" their calm until the child is regulated again.

3. Relational Safety
This is the feeling a child has when they know the adults around them are consistent, kind, and won’t "give up" on them, even when they are having a hard time. In our school, safety isn't just about physical locks; it’s about feeling emotionally secure in a relationship.

4. Rupture and Repair
Rupture: A "break" in a relationship, such as a heated argument or a physical incident.
Repair: The process of coming back together, saying sorry, and fixing the hurt. We believe learning how to Repair is one of the most important life skills a child can have.

5. Behaviour as Communication
We believe that when a child "acts out," they are often trying to tell us something they don't have the words for yet (e.g., "I'm overwhelmed," "I'm scared," or "I don't understand"). Our job is to be "detectives" to find out what that need is.

6. Restorative Practice
Instead of just "giving a detention," we use Restorative Practice to help children understand the impact of their actions on others. It involves facilitated conversations where everyone gets to speak, be heard, and agree on a way to move forward.

7. Baseline
This is your child’s "normal" state—when they are calm, relaxed, and ready to engage with others. We only try to solve problems or talk about incidents once a child has returned to their baseline.

8. Protective Factors
These are the "safety nets" we put around a child—like a specific mentor, a quiet "safe space," or a targeted Thrive action plan—that help them stay resilient when things get tough.




[bookmark: _Hlk223425614]Appendix 5 Staff Information Sheet: Navigating Conflict & Bullying

1. THE GOLDEN RULE: Wait for the "Baseline"
Never "investigate" or "interviews" pupils while they are in survival mode (Fight/Flight/Freeze).
Action: Use Co-regulation. Mirror calm body language, use low/slow tones, and give space.
Goal: Move the child from the Amygdala (Stress) to the Pre-frontal Cortex (Thinking).

2. THE QUICK TRIAGE: Is it Conflict or Bullying?
When both parties are calm, ask yourself these three "diagnostic" questions:
Imbalance? Is there a difference in power (age, size, social influence, or 3-on-1)?
Intent? Was this an impulsive "outburst" or a calculated "target"?
Pattern? Is this S.T.O.P (Several Times On Purpose)?

3. CHOOSE YOUR PATHWAY
	Pathway A: Relational Conflict
	Pathway B: Bullying

	View as: A "Social Learning Gap."
	View as: A "Safety & Safeguarding Breach."

	Primary Tool: Restorative Conversation.
	Primary Tool: Safety Plan & Formal Logging.

	Staff Script: "It looks like there’s been a rupture here. Let’s work out how to repair it."
	Staff Script: "My main job is to keep you safe. I am taking this seriously and will help you."

	Outcome: A "Handshake" or agreed repair.
	Outcome: Targeted Thrive 1:1 intervention.



4. THE RESTORATIVE SCRIPT (The 5 Questions)
Use these once the "Reasoning" brain is back online:
What happened? (Listen without judgment).
What were you thinking/feeling at the time?
Who has been affected by this?
How have they been affected?
What do we need to do to make things right?

5. THE "NURTURE" REMINDER
For the Victim: Validate their feelings immediately. Do not ask "What did you do to start it?"
For the Initiator: Maintain the Relational Connection. We dislike the behaviour, but we still value the child. Use their Thrive Profile to understand their "Shame" or "Power" triggers.

Administrative Requirement
All Pathway B (Bullying) incidents must be logged on [CPOMS/MyConcern/School System] by the end of the shift. Ensure you tick the "Protected Characteristics" box if applicable (Equality Act 2010).




Appendix 6 Searching, Screening and Confiscation

To align with St. Anthony’s SEMH and Nurture ethos, the policy on searching and confiscation must balance legal statutory powers with the need to maintain relational safety. In a nurture setting, a search is a high-stress event that can trigger "flight or fight" responses; therefore, the process must be handled with extreme sensitivity.

1. Legal Authority
In accordance with the Education Act 1996 and the DfE Statutory Guidance (2022), the Headteacher and authorised staff at St. Anthony’s have a statutory power to search pupils or their possessions, without consent, where they have reasonable grounds to suspect that the pupil may have a prohibited item (e.g., weapons, alcohol, illegal drugs, tobacco/vapes, or items used to commit an offence). Staff are never permitted to conduct a strip search; this is a police matter and requires an Appropriate Adult and strict PACE guidelines.

2. Prohibited Items List
At St.  Anthony’s, the prohibited items list must balance statutory law with the specific risks found in a nurture-based environment (such as items that trigger sensory overload, emotional dysregulation, or "flight" risks).
Under the Department for Education's Searching, Screening and Confiscation advice, these items must be clearly defined. 

Statutory Prohibited Items (Legal Requirement)
Knives and Weapons: Any item made or adapted for causing injury.
Alcohol: Any beverage containing alcohol.
Illegal Drugs: Controlled substances and drug-related paraphernalia.
Stolen Items: Any property not belonging to the pupil.
Tobacco and Cigarettes: Including cigarette papers and lighters.
Fireworks: Including sparklers or "smoke bombs."
Pornographic Images: Any inappropriate or explicit material (digital or physical).
Items for Offences: Any item staff reasonably suspect has been, or is likely to be, used to commit an offence or cause personal injury/damage to property.
School-Specific Prohibited Items (SEMH/Nurture Context)
Vapes and E-Cigarettes: Due to health risks and the potential for "cloud-chasing" to cause sensory distress to others.
Aerosols and Highly Scented Sprays: These are often restricted in SEMH settings due to sensory sensitivities or risks associated with solvent abuse.
Energy Drinks: High-caffeine drinks that can negatively impact emotional regulation and sleep hygiene.
Laser Pens and Pointers: Which can be used to cause distraction or physical discomfort.
Solvents and Lighters: Items that pose a fire risk or substance misuse risk.
"Legal Highs" / Psychoactive Substances: Any substance intended to mimic the effects of illegal drugs.
Restricted Items (Controlled Use)
Mobile Phones and Smartwatches: These are often "restricted" rather than "prohibited." In an SEMH setting, they may be handed in at the start of the day to prevent cyber-bullying or distraction, as per the DfE Mobile Phone Guidance.
Personal Tools/Sharps: For example, metal rulers or compasses may be restricted to "supervised use only" if they have been used as weapons in the past.



2. The Nurture & Thrive Perspective
While we hold these legal powers, we recognise that for our pupils with SEMH needs, a search can be perceived as a significant "rupture" to their sense of safety. Therefore:
Regulation First: Unless there is an immediate risk of physical harm, we will use co-regulation strategies to lower the pupil's stress levels before commencing a search.
Informed Consent: We will always seek to gain the pupil's cooperation first, explaining why the search is happening through a trauma-informed lens (focusing on "keeping everyone safe" rather than "catching you out").
The "Two-Adult" Rule: To protect both the pupil and staff, searches will be conducted by two authorised staff members, ensuring the pupil feels supported rather than cornered.


3. Confiscation and Disposal
Staff have the legal right to confiscate, retain, or dispose of any prohibited item found. In our setting:
Relational Repair: Once an item is confiscated, we prioritise a Restorative Conversation. We explore the "why" behind the item (e.g., a weapon carried for "protection" due to fear) to address the underlying emotional need.
Electronic Devices: If a mobile phone is confiscated (e.g., due to cyber-bullying), staff may examine data or files if they have a "good reason" to do so. This will be done with the DSL present to ensure Safeguarding protocols are met.


4. Safeguarding and Record Keeping
Every search—whether successful or not—is a significant event. It will be recorded on our school reporting system and parents/carers will be informed. If a search reveals a safeguarding concern, we will follow our Child Protection and Safeguarding Policy.
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